[image: image1.jpg]The Mw Learrung Trust




Learning, growing, achieving together

An Active Learning Trust Academy

Behaviour Policy 

(Inc Exclusion)

January 2019
[image: image2.png]



AIMS FOR BEHAVIOUR AT CHESTERTON PRIMARY SCHOOL
· To teach respect for individuals and the understanding that we are all different

· To ensure a consistent, positive approach to behaviour management through the school, to include and before and/or after school clubs
· To provide children and staff with an environment that is suitable for learning

· To ensure the emotional, social and learning needs of individuals are addressed appropriately

· To establish clear procedures for dealing with and managing unacceptable behaviour

· To praise and reward good work, behaviour and attitudes

School Ethos
In consultation with children, staff, parents and governors at Chesterton Primary School, we have developed a policy which aims to encourage children to work and play together to maintain this ethos. 
· We expect good behaviour to be modelled by all adults and we expect everyone to take pride in their school, their class, their work, their environment and their relationships.

· We expect all staff to treat children fairly, consistently and sensitively.  We ask them to listen, to hear both sides of a story and to help children find solutions to challenges in a supportive manner.

· We value parental support in working collaboratively to find solutions to behaviour management issues.

The behaviour management policy of the school embraces the principles of ‘Cambridgeshire Steps’ which is an inclusive approach which recognises the need to ‘do different for different’.  This means that the needs of the individual are central when developing behaviour support strategies.  Cambridgeshire Steps also encourages the development of internal control as a way of supporting children to make the right choices. It also promotes positive focus on improving young people’s engagement motivation and well-being.

The School Rules
The School’s Golden Rules for behaviour in the school have been agreed by the whole school community.  They are:
1.  
We are gentle


We don’t hurt anyone

2.  
We are kind and helpful


We don’t hurt anyone’s feelings

3. 
We listen


We don’t interrupt

4.  
We are honest


We don’t cover up the truth

5.  
We work hard


We don’t waste our own or others time

6. 
We look after property


We don’t waste or damage things

Developed by Jenny Mosley

What Children Can Expect of Adults
With a little support most pupils will be able to maintain appropriate and positive behaviour.  In order to support them in doing this: 

· Adults will model positive behaviour for all pupils.

· Adults will recognise that all children are individuals and may need person specific approaches. 

· All staff will allow processing time.  

· All staff will make expectations clear, including naming and modelling desired behaviours so that the children understand, not using ambiguous language such as ‘good behaviour’.
· Adults will give pupils choices that include consequences and specific praise.  

· Adults will praise children by ’catching children following the rules ’  

· All staff will use a planned approach in order to be consistent in their approaches to behaviour management and responses to individuals  

· Adults will provide frequent reminders of positive behaviour through visual and verbal encouragement and reminders, clear adult modelling and opportunities to discuss positive behaviour in PSHE, assemblies etc.  

· Adults will respond positively when adult intervention is needed and ensure that appropriate information is passed to other staff in a timely manner. Including the recording of any incident of bullying, sexual or racial harassment

A Therapeutic Approach 
At Chesterton Primary School strategies are based around the principles outlined in Cambridgeshire Steps.  This recognises that part of the role of a school is to ‘teach’ behaviour and that we are responsible for growing ‘internal discipline’ in the children whom we teach. 

Teaching behaviour is about: 

· Relationships - Having positive relationships with children and acting in a consistent and fair manner is the most effective way of ensuring a positive and engaging learning environment.  

· Experiences - Providing pupils with positive experiences that will create positive feelings and therefore positive behaviour.

· Role Modelling – Using words and actions that mirror the responses we are trying to encourage in children. 

· Consistency – Working out the best way to support each individual child and ensure that approaches to that child are consistent. 

· Scripts and Routines – Using agreed words and actions which are likely to be most effective in achieving the desired outcome for an individual. 

· Planning – making sure that responses to likely negative behaviour are planned for in advance to ensure that people know what to do and are not taken by surprise. (Roots and Fruits diagrams and behaviour plans support this) 

· Reward and positive reinforcement – Noticing when children are demonstrating socially acceptable behaviours and ensuring this is praised and rewarded, (Catch them being good!) 

· Comfort and Forgiveness – Ensuring that when things go wrong the opportunity for learning is not lost and another opportunity to get it right is given. 

The important principle is that we ANALYSE children’s behaviour and not MORALISE about it.  Finding out why a child acts in a particular way is the key to supporting them in learning how to change it by using consequences that are designed to create understanding in the child. We recognise that negative experiences create negative feelings and that negative feelings create negative behaviour, whilst positive experiences create positive feelings and positive feelings create positive behaviour. It is the responsibility of every adult at our school to seek to understand the reason why a young person is presenting problem behaviour and change the circumstances in which the behaviour occurs
Praise and Rewards 

Learners should develop the understanding that their positive behaviour can be rewarding in itself and can also bring about positive experiences and feelings in others. When they are engaged and learning we need to ‘catch the children getting it right’ through specific praise.  This can be done by…  

· Praise from adults and peers 

· Showing good work to other classes, teachers or Senior Leadership Team.  

· Good work and achievements being displayed around the school and on Twitter.  

· Marbles in the jar, the class work together to fill it once the jar is full the class have a five minute reward with the adults in the class.

· GOB (Glimpse of Brilliance) book, anyone can write in the class book about something anyone else has done, this is periodically read out within the class.

Consequences  

At Chesterton, adults have the responsibility to use consequences, which are directly linked to the problem behaviour and as a result help the young person learn and develop positive coping strategies/behaviour. Consequences act on internal discipline by creating a learning opportunity directly relating to the anti-social behaviour to the harm caused, that then contributes to the situation. Consequences may include: completing a task, limiting access to play resources, being escorted when moving between classes, assisting with repairs and restorative meetings. After any consequence is applied it is important to repair and rebuild the relationship between the adult and the child.

 Punishment is seen as a sanction imposed by an adult which does not have a direct relationship with the problem behaviour, as a result punishment can harden and numb the young person, produce obstinacy, sharpen the sense of alienation and strengthens the power of resistance. Punishment relies on external discipline.  

When a child is not demonstrating positive behaviour, staff will,  

1. Praise positive behaviour from other learners. Staff will give their attention and praise to those who are demonstrating positive behaviour.  

2. Review what is causing this learner to behave in this way, put actions in place and differentiate to lessen this pupil’s anxiety or anger.  

3. Give a non-verbal warning (e.g. changing position in the classroom to be nearer the child to re-gain their attention)  

4. Give a positive reminder of the class rules which need to be adhered to.  

5. Give a verbal warning that includes a reminder of consequences and language of choice.  

6. If behaviour persists, child is moved within the classroom, to different table to complete the task.  

7. If behaviour persists, child is sent the Key Stage Lead to complete the given task. The teacher will set a time limit for the child to be out of class. 

8. If behaviour continues, child will be sent to see a member of the SLT.  A discussion between the child and the member of the SLT will consider any roots to the behaviour and reminders of positive behaviour choices. It may be appropriate for the child to complete an educational consequence at this time.  

10. If behaviour persists over time, parents will be contacted and informed. A behaviour plan may be put in place, particularly if behaviour is dangerous.
In most cases a quiet firm reminder from a familiar adult, introducing an element of choice about the outcome is expected to be sufficient to modify the behaviour. It is important to give positive choices and highlight possible outcomes so that the child has the ownership of their behaviour and the control over the consequence. Children must be given processing time for all consequences.  For some children a change of adult or tactical ignoring can be successful.  Adults should be conscious of when they need to offer an ‘olive branch’ and recognise when a child is offering the same.  

When facing challenging behaviour:  
· Positive phrasing, using the child’s name and Thank you e.g. - “(child’s name), Stand next to me, thank you” - “Put the toy on the table, (Child’s name), Thank you” - “Thank you, Walk beside me, (Child’s name)”

· Limited choice e.g. - “Put the pen on the table or in the box” - “When we are inside, Lego or drawing” - Talk to me here or in the courtyard” 

· Disempowering the behaviour e.g. - “You can listen from there” - “Come and find me when you come back” - Come down in your own time” 

· Use of a De-Escalation Script e.g. 

Use the person’s name – “David” 

Acknowledge their right to their feelings – “I can see something is wrong” 

Tell them whey you are there – “I am here to help” 

Offer help – “Talk to me and I will listen” 

Offer a “get-out” (positive phrasing) – “Come with me and…..”

Educational Consequences may include;
• Deflection and redirection techniques 

• Thinking time supported with visual support and timers 

• The loss of a break time or lunch time to make up work or to make up work. 

• Sharing incidents of negative behaviour with significant adults 

• Removal from the scene of the incident until ready to return to planned activities 

• Working in another class or quiet room, with different teacher or teaching assistant 

• Working inside/outside the classroom 

• Alternative play spaces or times, including Mulberry open at lunchtime
• Discussions at staff meetings to ensure consistent approaches and share ideas. 

Reflect, repair and restore (after an incident)  

Once the child is calm, relaxed and reflective, the experience can be re-visited with an adult. The adult will re-visit the experience by re-telling and exploring the incident with a changed set of feelings. The adult may ask the child questions to;  
• Explore what happened? (Tell the story)  
• Explore what people were thinking and feeling at the time?  
• Explore who has been affected and how?  
• Explore how we can repair relationships?  
• Summarise what we have learnt so we are able to respond differently next time?
Behaviour Plans  
Pupils who need a behaviour plan are those pupils whose needs are exceptional and those for whom the usual everyday strategies, techniques and approaches are insufficient.  Typically this will include pupils who may, at times, need some specific form of intervention to maintain their own safety and that of others and to ensure learning takes place for all. 

A plan will:  

· Involve parents/carers and pupils to ensure they are clear about what specific action the school may take , when and why.  

· Take into account the age, understanding and competence of the individual pupil.  

· Be based on the premise that Positive experiences create positive feelings and positive feelings create positive behaviour. (Cambridgeshire Steps) 

Behaviour plans are informed by a Roots and Fruits analysis and consist of a Behaviour Plan which sets out long and short term goals and an Action and Strategies Grid which outlines how we are going to respond to a particular behaviour in a classroom to avoid any escalation of negative behaviour. 

These are formulated by the class teacher and a member of the Senior Leadership Team and should be shared with all staff who have a part in implementing it.  Parents may be included in its design and implementation in some cases and will, in all cases be given a copy of the plan.  

Behaviour Plans are regularly monitored and reviewed by the Senior Leadership Team and should be updated to reflect the current needs of the child.

Parent/ Carers 

Parents have a vital role to play in promoting good behaviour in school and effective home/school liaison is important. 

The school has a right to expect parents to give their support in dealing with behaviour problems and to keep us informed of any difficulties they may be experiencing at home. Chesterton Primary School also expects that parents and carers should work with the school to implement agreed strategies to support the plan.  They should also be expected to keep the school informed of any changes at home that could have an effect on the child in school. 

The school will endeavour to achieve good home school liaison by:- 

· Promoting a welcoming environment within the school.
· Giving parents and carers regular and positive comment on their child’s work and behaviour. 

· Keeping parents informed by letters, newsletter etc. 

· Holding consultation evenings. 

· Being ready to respond to parents’ worries and problems by letter or telephone, or by home visit if necessary. 

· Encouraging parents to participate in school activities.
· Involving parents in the creation and implementation of Behaviour Plans. 

Parents should be informed if ongoing poor behaviour becomes an issue. Persistent poor behaviour may lead to the temporary exclusion of a child from school.  Extreme and persistent poor behaviour may eventually lead to permanent exclusion

Exclusion 

Principles

· Exclusion should only be used in School as a last resort and in response to serious breaches of school policy on behaviour or of the criminal law. 

·  It should be clear that to allow a child to remain in School would be seriously detrimental to the education or welfare of that pupil, or to that of others at the school.

· All reasonable steps should have been taken to avoid the exclusion of a child and the steps set out in the Behaviour Policy should, in normal circumstances have been implemented.

· A Headteacher can permanently exclude a child for a first offence, for example involving violence, but only after taking time to consider the incident in question - not in the heat of the moment.

· Exclusion should not be used for minor incidents.

· Children with Statements of Special Educational Needs and children looked after by the Local Authority should not be excluded except in exceptional circumstances.

Use of reasonable force to restrain pupils.

Under the Education Act 1997, teachers and other approved staff (i.e. those authorised by the Headteacher to have control or charge of pupils) will have a legal right to use reasonable force to prevent a pupil from:

· Committing an offence

· Injuring themselves or others

· Damaging property

· Disrupting good order and discipline.

Since June 2006, there has been a rolling programme of ‘School Safe Training’, where all members of staff have undertaken training on positive handling theory and techniques.

Deciding to Exclude a Pupil 

The decision to exclude a pupil can only be taken by a Headteacher or, if he/she is absent, by the most senior teacher. Exclusions can either be for a fixed period of up to 45 days in a school year, but are normally less than 5 school days or permanent. (In the Headteacher's absence, fixed period exclusion should be applied rather than permanent exclusion.)

In coming to a decision to exclude a pupil, the Headteacher may consult with others but must be careful not to consult with anyone who might be involved in a statutory review of their decision e.g. member of the School's Discipline Committee.

The Headteacher should:

· Consider all the facts and firm evidence to support the allegations made

· Check whether the incident appeared to be provoked, by, for example, racial or sexual harassment

· Allow the pupil to give his/her version of the events

· Take into account the school's policy of equal opportunities

· Consider whether other agencies need to be consulted.

Once a decision has been made to exclude a pupil

· An exclusion should normally begin on the next school day

· There is no requirement for the Headteacher to consult the pupil's parents/carers before making the exclusion but once the decision has been made they must be notified immediately, ideally by telephone. 

· A letter should follow up the telephone call on the next school day, or the same day if possible.

The letter about fixed period and permanent exclusions should contain the following elements:

· An explanation of why the Headteacher has decided to exclude the pupil

· A description of the steps that the School has taken to avoid exclusion

· The arrangements for enabling the pupil to continue their education including setting and marking the pupil's work

· The parent/carer's right to state their case to the Governing Body Discipline Committee

· The name of the person that the parent/carer should contact if they wish to state their case (normally the Clerk to the Discipline Committee)

· The latest date on which the parent/carer can submit a written statement to the Discipline Committee

· Notification that the parent/carer has a right to see their child's school record

· The name and telephone number of the LEA's Special Needs Officer, who can give advice about the exclusions process. The telephone number of the Advisory Centre for Education (ACE) help line is 02077049822 

· If the exclusion is for a fixed period, the letter should also notify the parents/carer of the length of the exclusion and the date and time the pupil should return to school.

· If the exclusion is for lunchtimes only, the letter must indicate the length of the exclusion (normally no more than five days) and the arrangements for providing a meal for the pupil entitled to free school meals.  It should be noted that lunchtime counts as one session.

· If the exclusion is permanent, the letter must indicate the date that the exclusion takes effect from, details of any previous warnings, fixed period exclusions or other disciplinary measures taken before the current incident.

Who must be informed?

The Headteacher must inform the Governing Body Pupil Discipline Committee and the LEA immediately of:

All permanent exclusions

All exclusions which result, separately or in total, in the pupil missing more than fifteen school days in any one term and

Any exclusion that denies the pupil the opportunity to take a public examination

For every exclusion, the school is requested to complete the relevant exclusion form online, which is available on the Schools Portal.

The responsibilities of the Governing Body

The Governing Body has appointed three of its members to form the Pupil Discipline Committee.
The role of the Discipline Committee is:

· To review the use of exclusion in the school

· To consider the views of the parent/carer of the excluded pupil

· To decide whether or not to confirm exclusions of more than fifteen days in any one term

· To decide whether or not to confirm exclusions that will deny the pupil the opportunity to take a public examination

N.B The School buy into County Services and a clerk to the Discipline Committee will be provided. He/she is able to give advice on the exclusion process and handle the administrative arrangements for considering exclusions.

No governor serving on the panel should have any connection with a pupil or the incident that could affect the impartiality of the hearing.

Time Scales

Once the Clerk to the Discipline Committee has received notification from the Headteacher of exclusion, he/she should adhere to the following time-scales:

For an exclusion of between 6 and 15 school days in a term- set up a meeting between the 6th and 15th school days to consider the exclusion.

For an exclusion of more than 15 school days - set up a meeting between the 6th and 15th school days to consider the exclusion

For further information on the duties of the Discipline Committee and Clerk see procedures kept centrally in school




